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1.
History

The Task Force on Academic Advising was established to review the advisement process at the State University of New York at Oswego following a workshop by John Gardner in 1997 in which academic advisement was identified as a major concern for first year students on this campus.  Volunteers were solicited to be part of that dialogue.  In addition, representation was requested from Faculty Assembly, the Office of Learning and Support Services, the Student Advisement Center, and the academic departments with large numbers of majors.  Student participation was encouraged by the active soliciting of student peer advisors to be on the committee.

Since the establishment of the Task Force, two other factors have supported the need for changes in the academic advisement process.  First, results from the Student Opinion Survey and, later from the Student Satisfaction Inventory indicate that there is major dissatisfaction on the part of students with the advisement process as it presently exists.  In particular, they do not feel that their advisors are approachable, concerned with their success, or knowledgeable about requirements.  Second, the implementation of the NICE system for telephone registration makes the registration process more accessible for students.  However, without the need for a signature to register, fewer students have looked to their advisors for information.

The linkage between good advisement and retention has been well documented.  Although our retention is slowly increasing, it is not at former levels and could be greatly improved with a more effective advisement system.

The Task Force began its work with the establishment of a Mission for Academic Advisement on our campus and a determination of strengths and weaknesses.  A model was then developed.  A draft of the model was presented to the Provost's Council, Faculty Assembly, and other relevant constituencies for discussion and comment.  This document represents the final product integrating comments from the above listed constituencies.

2.
Mission

The mission of academic advising at Oswego State University is to enable students to become full participants in the learning environment of the college and to take charge of their individual educational planning.  This is provided through the fostering of a relationship between advisor and student which will help a student to clarify goals for career and life, utilize his or her personal strengths and the strengths of the college, explore career options, educational opportunities and resources, aid in selecting courses to reach goals effectively, provide the tools for making informed decisions, and help navigate the university to solve problems.  Students, although they have vastly differing needs and goals, can and should be responsible for their own decisions but with access to the counsel of advisors.  Advisors assist students by providing them with reliable information regarding degree requirements, curricular options, academic policies and procedures, and with out-of-class opportunities for interaction advantageous to their educational, vocational, and personal development.

3.
Goals

· Increase campus involvement.

· Explore educational and career options, as well as opportunities for personal development.

· Assist in setting academic and professional goals.

· Support and promote reality testing of goals.

· Assist in the selection of appropriate courses.

· Evaluate academic progress.

· Aid in the development of decision-making skills.

· Refer students to appropriate educational, social, and professional resources.

· Promote success and persistence in new students.

· Make students aware of the benefits of advisement

· Help students to benefit from their experiences.

4.
Strengths of the Present System

· Faculty who are engaged in the scholarship of their particular field would provide departmental advising.

· Departmental advisors are thoroughly knowledgeable of the degree requirements as they pertain to their department.

· Faculty advisors provide a personal link between the student and the department.

· Faculty advisors are able to assist students in the exploration of career options associated with their area of study.

· Incoming students are provided with advisement by a trained faculty team.

· Administrative support for advisement is strong and responsive.

· Undecided students are supported in their decision making relative to course selection, major identification and career exploration

· Touch-tone registration is user-friendly.

· None of our advisement or registration procedures are set in stone, providing room to try alternatives.

· Good models for orientation exist in the GST 100 courses and in the Preceptor program.

· Students can change advisors until they find a compatible match.

· Advisors follow rules, keeping students on track for graduation.

· Models for effective peer advisement can be found on campus.

5.
Weaknesses of the present system

· There is no clear definition of advisement or the role of the advisor.

· Lack of a clear message regarding the voluntary or mandatory nature of advisement.

· Faculty advisement seems to go unrewarded relative to decisions about tenure and promotion, and is given little accommodation relative to overall departmental responsibilities.

· Effectiveness of the peer advisement programs appears to be uncertain.

· Detailed information about individual majors seems pocketed in departments and difficult to access when advising students exploring double majors or minors.

· Lack of consistent advisor training or quality control.

· Lack of clear criteria to evaluate excellent advising from simply meeting departmental responsibilities.

· Present system is very expensive, with an advisement coordinator for each department receiving release time regardless of the nature or quality of services provided.

· No recognition of excellence in advisement.

· Lack of availability and willingness to serve students in the mentoring part of advisement.

· Procedures are confusing for students in the areas of drop/add, late registration, and meeting with advisors for registration.   

· Advisement occurs in a hasty fashion, and can begin before a student really knows how they are doing in the present semester.

· Lack of an advisor's signature needed for registration allows students to register for inappropriate courses and does not allow for the checking of progress.

· Lack of a comprehensive orientation course for all freshmen.

· Some faculty members give the impression that they resent advisement as a duty beneath them.  Since faculty already intimidates many students, an encounter with an impatient advisor can drive a student away permanently.  Faculty needs to understand that many students take the word "advisor" seriously; that this is a person they can turn to for advice.

· Students are often reluctant to meet with an advisor, are ignorant of requirements, don't understand how their financial aid can be affected by the courses they take, fail to pre-register, change their schedules after seeing an advisor, have unrealistic expectations about raising their GPAs, are unable to register because of unpaid bills, are quick to blame advisors for not making them aware for some rule or for allowing them to take inappropriate courses.

6.
Principles for the new system based on established strengths and weaknesses

· The mission of academic advisement is to enable students to become full participants in the learning environment of the college and to help them to take charge of their individual planning

· Advisement for declared majors is best done by faculty in the same department or in a closely related department.

· Advisement for undeclared students is best handled by a centralized Student Advisement Center until there is a declared major.

· Students identified as at-risk should have supplemental advisement but should have an academic advisor in the department of that major as well if a major has been declared.  The same principle pertains to athletes.

· Students should know who their academic advisor is as soon as possible and should meet with their advisor early and often in their first year on campus

· Advisors need to be trained to be knowledgeable about the process of advisement;  have a comprehensive understanding of the institution's programs, academic requirements, majors, minors, and support services; know how to work effectively with students of different backgrounds, ages, and experiences

· Advisement in the first year is crucial for students to set the stage for later development.  Students need to have established ties with responsible advisors to develop the kinds of skills and abilities that will allow them to take responsibility for their future.  

· First year advisement should be tied as closely as possible to orientation and the first year academic experience to allow for smooth transitions for students.

· Peer educators can and should play an important role in advisement by providing extra help, supporting faculty and staff in the advisement process and increasing student motivation to meet with advisors, but are not substitutes for faculty or staff advisement.

· Technology should be used whenever appropriate to assist in the advisement process.

· A process for evaluating advising should be established, and faculty and staff who provide and can document excellent advising should be rewarded as part of the evaluation for tenure, merit, and promotion.

ADVISEMENT MODEL  (BASED ON ESTABLISHED PRINCIPLES)

1. Advisement for declared majors is best done by faculty in the same department or in a closely related department.

It has been agreed that students with a declared major should be advised, whenever feasible, by a faculty member from the declared department.  Each first year advisor will advise 25 students.  To serve all students, 60 advisors will be needed.  Because the distribution of first year students majoring in a particular field is not closely correlated with the number of faculty in a particular area, advisors of first year students will be organized into the following categories:

Education Majors

School of Education Faculty

Business Majors

School of Business Faculty

Social Sciences

Social Science Faculty

Natural Sciences

Natural Science Faculty

Humanities 

Humanities Faculty

Fine and Performing Arts

Fine and Performing Arts Faculty

This will require that faculty be trained to advise in a number of major areas.  Whenever possible, students should be assigned to advisors in their major department.  Following the first year, students who have been advised outside their major department should be reassigned to an advisor in their major field.  Recruitment of advisors will be done through the deans’ offices of each respective school or college.

2. Advisement for undeclared students is best handled by a centralized Student Advisement Center until such time as there is a declared major.

Students who do not have a declared advisor should be advised through the Student Advisement Center.  At the time that a student declares a major, the undeclared advisor should make an appointment with the new advisor and the student to smooth the transition to the major department.
3. Students in special programs (Evening Degree, Office of Learning and Support Services, Athletics, Honors College, and LEO Center) should have supplemental advisement within their program, but should have an academic advisor in the department of their major as well if a major has been declared. 

Students in special programs who have declared majors should have advisors in the department of their declared major.  They should also receive supplemental advising through the program to which they belong.  Undeclared students who are identified as at-risk should be advised through the Office of Learning and Support Services. 

4. Students should know who their academic advisor is as soon as possible and should meet with their advisor early and often in their first year on campus.

In order for students to be assigned an advisor early, the Office of Admissions should send the Student Advisement Office lists of paid deposits on a regular basis and as early as possible.

Once the name of a student who has paid a deposit is received, the student should be assigned an advisor in his/her department or area.  Letters should be sent to the student and, when applicable, to the student's family, introducing the advisor and welcoming the student to the campus.  In addition, the advisor should set up a schedule of three appointments with the student.  This allows the advisor to check on the student’s progress, to discuss educational and career goals, and to refer students to appropriate education, social, and professional resources.  The final meeting should coincide with registration for the next semester's courses.  A second pin number will be required for students registering for their second semester of classes.  In addition, advisors should contact students before the end of the semester to make sure they are aware of important policies and procedures.

Meetings in the second semester of the first year should revolve around the following topics: evaluation of performance in the first semester and the discussion of strategies to improve performance if necessary; further exploration and discussion of educational and career goals; information about opportunities available on campus in such areas as study abroad and internship possibilities; educational planning for the next three years; and possible transitioning to a new advisor.

For undeclared students, the same procedure should be followed.

5. Advisors need to be trained to be knowledgeable about the process of advisement; have a comprehensive understanding of the institution's programs, academic requirements, majors, minors, and support services; know how to work effectively with students of different backgrounds, ages, and experiences.

To ensure that academic advisors are as knowledgeable as possible, there will be a required training program for first year advisors.  Advisors will attend a series of training sessions provided through the Student Advisement Center, but incorporating presentations by “specialists” in all relevant areas (e.g., General Education, financial aid, and students with special needs).  At minimum, training should include: 

· An introduction to the principles and methods of developmental advising (recognizing the varied implications of “developmental” for students of different ages and backgrounds.)  

· Coverage of “nuts and bolts” issues such as registration, General Education, requirements of major programs, support services available, working with students with special needs, etc.  

· Understanding of other, often non-academic process, for example financial aid, that have a direct impact on student well-being and success

In addition, special materials such as an advisement handbook and student manual should be developed to assist in the advisement process.

6. Advisement in the first year is crucial for students to set the stage for later development.  Students need to have established ties with responsible advisors to develop the kinds of skills and abilities that will allow them to take responsibility for their future.  

First year advisement needs to be more intrusive than advisement in the later years.  Advisors should use the first year to provide as much information to students as possible and to allow students to explore their goals and interests freely and in a protected atmosphere.  However, students need to be made aware that the ultimate responsibility for their future is theirs, although advisors will be there to provide them with the necessary information to make informed decisions.  Advisement should not be used as a crutch that prevents students from taking responsibility for their own behavior.

Following the first year, departments may transition students to new advisors or recruit a new team of first year advisors so that continuing students can remain with the same advisors.  If the student is to be advised by a new advisor, the department should develop a set of procedures for the transition.  The student, old advisor, and new advisor should meet to discuss the future advisement process. 

7. First year advisement should be tied as closely as possible to orientation and the first year academic experience to allow for smooth transitions for students.

Whenever possible, there will be a close match between first year advisors and advisors in the summer orientation program.  Faculty and staff teaching first year courses will also have priority for summer orientation advisement.  This allows for an early contact between the advisor and the student, and does not require the student to switch advisors early in the semester.

8. Peer advisors can and should play an important role in advisement by providing extra help, supporting faculty and staff in the advisement process and increasing student motivation to meet with advisors.

Peer advisors will be recruited and trained to assist faculty who are advising first year students.  The Peer Advisors will be assigned to one or more first year advisors and will help in encouraging students to attend advisement sessions, provide informational sessions and, in general, work with advisors in strengthening the advisement program.

9. Technology should be used whenever appropriate to assist in the advisement process.

Technology will be used to help advisors in the advisement process.  Each semester advisors will receive a Degree Audit form that indicates progress for the student toward degree completion.  In addition, each student should receive a copy of his/her own degree audit form with explanatory information to help in the interpretation of the document.  This should be sent prior to each registration period.  Advisors should have access to the Banner system to help students in planning their courses.

World Wide Web pages should be developed that include FAQs (Frequently Asked Questions) from students about such topics as disqualification, Academic Warning Statutes, and transfer issues, with links to the full text of relevant policies.

Electronic mailing lists should be developed for First Year Advisors and First Year Peer Advisors to facilitate continuous electronic communication.

Web registration and an electronic copy of the newspaper should be available.

A telephone system should be developed that allows students to speak with live, trained personnel to answer questions from students.

10. A process for evaluating advising should be established, and faculty and staff who provide and can document excellent advising should be rewarded as part of the evaluation for tenure, merit, and promotion.

According to the Guidelines of the Board of Trustees for merit, tenure, and promotion, advisement is required of all faculty members.  At present, however, advisement is presented as the number of students advised and no documentation as to advisement effectiveness.  As a required aspect of teaching, all faculty members applying for merit, tenure, or promotion should be required to submit documentation of the effectiveness of their advising.  A system for the evaluation of advisement will be developed, and advisors who exhibit excellent advisement will be rewarded for such.

In addition, a system should be in place to determine the effectiveness of the new advisement process, using standardized measures such as the Student Opinion Survey or the Student Satisfaction Inventory, so that comparisons can be made with the previous advisement system.

Timeline for Advisement

1. First year advisors and peer educators need to be recruited by March 31st.  Priority is given to the hiring of these advisors for the Summer Orientation Program. 

2. Admissions Office sends names of newly admitted students as they pay their deposit.

3. Departments assign first year advisors to new students when they receive the students' names.

4. Advisors send out introductory letters to new students, introducing themselves.

5. Faculty and per educators attend training sessions following the end of the Spring semester but prior to the first Orientation session,

6. Advisors find out when their students are coming to Summer Orientation.  If they are scheduled to be advisors during that session, they introduce themselves to the students during that session.  If they are not scheduled to be advisors, they may decide to take the opportunity to meet the student at the student's schedule Orientation session.  If the advisor is not available for that session, he or she gets in touch with the person who will be advising that student during the Orientation session.  At the Orientation session, the advisor presents the student with a schedule for advisor-student meetings during the fall semester.

7. Advisors are encouraged to communicate regularly with their advisees over the summer via e-mail, telephone, or regular mail.

8. All advisors should meet with their advisees during the first two weeks of the students' first semester.  A later meeting should be planned in which the faculty member and the student meet to discuss future goals, plans, etc.  

9. All first year students will be required to meet with the advisor before registration.  Advisors will be given second PIN numbers that students will need to allow them to access the NICE system.

10. Faculty advisors will also schedule two meetings with students for the students' second semester on campus to check as to how well the student is doing and to see if the student is adjusting well to the academic environment.

11. Departments should determine whether students stay with the same advisor or move to a new advisor at the end of the first year.  If students are not staying with the same advisor, departments should develop a plan as to how students will be transitioned to new advisors. 
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